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What is a whole-school evaluation – 
management, leadership and learning?   

Whole-School Evaluation – Management, Leadership and Learning reports on the quality of 

teaching and learning and on the quality of management and leadership in a school. It affirms 

good practice and makes recommendations, where appropriate, to aid the further development 

of educational provision in the school. 

How to read this report 
During this inspection, the inspectors evaluated and reported under the following headings or 
areas of enquiry: 

1.   The quality of pupils’ learning 

2.   The quality of teaching  

3.   The quality of support for pupils’ wellbeing 

4.   The quality of leadership and management 
5.   The quality of school self-evaluation 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  
 
The board of management was given an opportunity to comment in writing on the findings and 
recommendations of the report, and the response of the board will be found in the appendix of 
this report. 
 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 

 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 

1. The name of the DLP and the Child 
Safeguarding Statement were 
prominently displayed near the main 
entrance to the school. 

2. The Child Safeguarding Statement had 
been ratified by the board and included 
an annual review and a risk assessment. 

3. All teachers visited reported that they had 
read the Child Safeguarding Statement 
and that they were aware of their 
responsibilities as mandated persons. 

4. The Child Safeguarding Statement met 
the requirements of the Child Protection 
Procedures for Primary and Post-Primary 
Schools 2017. 

5. The records of the last three board of 
management meetings recorded a child 
protection oversight report that met the 
requirements of the Child Protection 
Procedures for Primary and Post-Primary 
schools 2017. 

1. The school had developed an anti-
bullying policy that met the requirements 
of the Anti-Bullying Procedures for 
Primary and Post-Primary Schools (2013) 
and this policy was reviewed annually. 

2. The board of management minutes 
recorded that the principal had provided a 
report to the board at least once a term 
on the overall number of bullying cases 
reported (by means of the bullying 
recording template provided in the 
Procedures) since the previous report to 
the board. 

3. The school’s anti-bullying policy was 
published on its website and/or was 
readily accessible to board of 
management members, teachers, 
parents and pupils. 

4. The school had appropriate initiatives in 
place to promote a positive and inclusive 
school culture and environment. 



6. The board of management had ensured 
that arrangements were in place to 
provide information to all school 
personnel on the Child Protection 
Procedures for Primary and Post-Primary 
Schools, 2017. 

7. School planning documentation indicated 
that the school was making full provision 
for the relevant aspects of the curriculum 
(SPHE, Stay Safe, RSE). 

8. Child protection records were maintained 
in a secure location. 

5. All teachers visited reported that they had 
read the school’s policy on anti-bullying 
and that they were aware of their roles 
and responsibilities in preventing and 
tackling bullying. 

 
The school met the requirements in relation to each of the checks above.  

 



Whole-school evaluation – management, 
leadership and learning 

 

Date of inspection  07-06-2023 

Inspection activities undertaken 

 Meetings with principal and in-school 
leadership team  

 Meeting with the board of management 

 Meeting with parent representatives 

 Meeting with teachers 

 Review of relevant documents  

 Pupil focus group  

 Analysis of parent, pupil and teacher 
questionnaires 

 Observation of teaching and learning  

 Examination of pupils’ work  

 Interaction with pupils  

 Feedback to principal, deputy principal and 
teachers, and to parent and board of 
management representatives 

 

School context 
 

Saint Stephen’s National School is a co-educational school under the patronage of the Roman 
Catholic Bishop of Meath. In addition to the classes from junior infants to sixth class, there are 
four Autistic Spectrum Disorder (ASD) classes and one class for pupils with a moderate general 
learning disability. There are currently 845 pupils enrolled in the school.  At the time of the 
whole-school evaluation, the school had a staffing allocation of fifty-three teachers, 15.5 special-
needs assistants together with an administrative principal and administrative deputy principal. 

 

Summary of main findings and recommendations: 

Findings 

 Learning outcomes for pupils were good. Cé gur léirigh na daltaí tuiscint mhaith ar an 

nGaeilge a bhí foghlamtha acu, ar an iomlán, ní raibh an cumas acu iad féin a chur in iúl 

go neamhspleách agus go cruinn. While pupils demonstrated a good understanding of 

Irish, overall, they lacked the capacity to express themselves independently and 

accurately. 

 Learning experiences were of a good standard where pupils demonstrated high levels of 

engagement, the capacity to work collaboratively, and pride in their learning. 

 The observed teaching was of a high standard characterised by a clear lesson structure, 

good pacing, skilful questioning and subject-specific language development. 

 The quality of provision for cultivating pupils’ wellbeing was very good; pupils 

demonstrated and reported upon their sense of belonging, safety, connectedness and 

support within a clearly inclusive school environment. 

 Leadership and management were observed to be of a very high quality characterised 

by the development of very clear and worthwhile systems to support whole-school 

practices. 

 The quality of the school’s self- evaluation practices was very good; there was evidence 

of school priorities being addressed very effectively through very worthwhile action 

planning and implementation, which impacted positively on teaching and learning. 

 

Recommendations 

 Ba chóir do mhúinteoirí deiseanna breise a chur ar fáil do dhaltaí chun teanga nua agus 

teanga a sealbhaíodh roimh ré a úsáid go bríoch. Teachers should provide further 



opportunities for pupils to purposefully use new and previously acquired language in a 

meaningful manner. 

 

Detailed findings and recommendations 

 

1. The quality of pupils’ learning 
 

 Learning outcomes for pupils were good.  Spanning a variety of subjects, good and very 

good lessons were characterised by appropriately pitched learning objectives, which 

encompassed both content and skill development and were engaging for pupils. Pupils 

demonstrated a good ability to explain their learning, make connections between their 

learning in different subject areas, and express and justify their opinions using 

appropriate subject-specific language. Pupils could also listen to and take account of the 

perspectives of others.  

 Cé gur léirigh na daltaí tuiscint mhaith ar an nGaeilge a bhí foghlamtha acu, ar an 

iomlán, ní raibh an cumas acu iad féin a chur in iúl go neamhspleách agus go cruinn. Ba 

chóir do mhúinteoirí deiseanna breise a chur ar fáil do dhaltaí chun teanga nua agus 

teanga a sealbhaíodh roimh ré a úsáid go bríoch. While pupils demonstrated a good 

understanding of Irish, overall they lacked the capacity to express themselves 

independently and accurately. Teachers should provide further opportunities for pupils 

to purposefully use new and previously acquired language in a meaningful manner. 

 Learning experiences overall were of a good quality. Pupils demonstrated high levels of 

engagement, the capacity to work collaboratively and pride in their learning. Of 

particular note was the strong emphasis placed on pupils presenting their work well. In 

many instances, pupils’ progress in their learning was clear. While pupils, in a focus 

group discussion, noted the benefit of working collaboratively with their peers to 

enhance their learning, in the survey completed by pupils as part of the evaluation, half 

of the pupils agreed that they occasionally worked in pairs and groups.  

 High quality project work was observed across a range of subjects effectively integrating 

different curriculum areas. There is potential in this group work to enhance pupil agency 

in learning through pupils having further opportunity, where possible, to select their own 

topics for study.                                    

 

2. The quality of teaching 

 The quality of teaching was of a high standard characterised by clear lesson structures, 

good pacing, skilful questioning and subject-specific language development. 

 A wide variety of teaching methodologies were in evidence and these methodologies 

were used effectively to stimulate pupil engagement. These methodologies included 

drama, digital technologies, debate, visual timetables, social circles, simulations, and 

pair and group work.  

 While lessons were carefully prepared and approaches and tasks were appropriate, 

there were occasions where teachers, during lessons, needed to be more responsive to 

the emerging needs of pupils and to adapt provision accordingly. 

 Learning environments were stimulating and supportive of learning and very effective 

visual resources were combined with rich text to support pupils’ engagement and 

understanding.  

 Teachers viewed collaboration as a means to improve pupil learning and also to 

enhance their own professional learning. There was evidence that teachers engaged in 

constructive collaborative practice. 

 The overall quality of assessment was very good. There was a clear whole-school 

commitment to monitoring and assessing pupils’ ongoing progress in their learning. Of 



particular note, were the assessment practices for literacy implemented, including 

communicative language, reading and writing.  

 There was a flexible use of a variety of worthwhile approaches to support pupils, most 

notably, early interventions for literacy and numeracy, and guided reading.  These 

approaches were particularly well monitored, which ensured that teaching was 

responsive to pupils’ needs. There was potential for the management team and 

teachers to review the approach to classroom support for Mathematics to ensure 

optimum impact for pupils.                                                                                              

 Provision for pupils with special educational needs was organised very systematically. 

The Continuum of Support was implemented very effectively to best meet the needs of 

pupils. Particularly effective practice was observed in relation to the use of classroom 

support plans and the documented overview of needs in each class as well as the 

monitoring of pupils as they progressed from class to class. In some instances, the 

review of target setting should better reflect this progress.   

 
 

3. The quality of support for pupils’ wellbeing 

 The quality of pupils’ provision for wellbeing was very good. All classrooms presented as 

organised, co-operative with affirming learning environments where pupil teacher 

relationships were very good and very conducive to pupils’ wellbeing. In a survey 

completed as part of the evaluation, almost all pupils agreed that they felt safe and well 

looked after in school and that everyone was treated fairly and respectfully. This was 

also the view of almost all parents in questionnaires completed, who agreed that there 

was a good atmosphere in the school, that the school was well run and that their 

children were doing well in school.                                                                                                       

 School management and teachers were providing a number of worthwhile programmes 

and systems to support pupils’ positive engagement and inclusion in classroom and 

school life as well as their transition into and out of the school. 

 A student focus group held as part of the evaluation noted the opportunities provided for 

pupil leadership within the student council, which afforded pupils a role in developing the 

school environment. There was potential for this role to involve pupils’ contributions to 

developments in teaching and learning. 

 The physical environment both inside and outside of the school presented as a 

nurturing, vibrant and inclusive learning space for pupils. Space was used effectively to 

support sensory and emotional regulation for all pupils. 

 

4. The quality of leadership and management 
 

 The quality of leadership and management was very good. School management 

effectively oversaw the development of teaching, learning and school life in a systematic 

manner with due attention given to consultation with and involvement of the whole-

school community. The board demonstrated an insightful understanding of their role and 

responsibilities, the changing circumstances of the school, and educational 

developments generally. In a survey completed by teachers as part of the evaluation, 

almost all teachers agreed that they were encouraged to avail of professional 

development opportunities. The acting principal demonstrated a strong commitment to 

the ongoing development of the school as an inclusive and nurturing environment with 

high expectations for teacher collaboration and appropriate learning for all pupils.  

 The roles and responsibilities of the in-school management team included the facilitation 

of collegial support groups very effectively at each class level. This supported 

consistency in teaching and learning across the school. This approach also very 

effectively supported teachers’ involvement in the decision-making processes within the 

school. In a survey completed by teachers as part of the evaluation, a significant 

majority of teachers agreed that they were valued in the decision-making and 



communication processes within the school. Almost all teachers agreed that in- school 

management within the school was effective. A significant majority of teachers agreed 

that newly-appointed teachers were well supported. 

 School management provided student teachers with an opportunity to complete teacher 

placements in Saint Stephen’s National School; such engagement in initial teacher 

education programmes was welcomed. 

 
 

5. The quality of school self-evaluation 
 

 The quality of the school’s self-evaluation (SSE) processes was very good; there was 

evidence of school priorities being realised through very effective action planning, 

implementation and monitoring. This impacted positively on teaching and learning. 

 It was highly commendable that the whole-school community was included in the SSE 

process. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

   

 

Appendix 

 

SCHOOL RESPONSE TO THE REPORT 

 

Submitted by the Board of Management 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Part A:  Observations on the content of the inspection report 

Overall, the school staff, Board of Management, parents and school community found the WSE 
to be a positive and affirming experience, providing beneficial insights into the good practice 
happening in the school and providing insightful advice for the way forward. 

Part B:   Follow-up actions planned or undertaken since the completion of the   
inspection activity to implement the findings and recommendations of the inspection 

The school has taken the following actions in relation to the recommendation that, “While pupils 
demonstrated a good understanding of Irish, overall, they lacked the capacity to express 
themselves independently and accurately.” 

1. Sustained support from Oide for teachers has begun as of Oct. 3rd in the Primary 

Language Curriculum with a focus on Gaeilge. 

2. The school will begin further support for Gaeilge through participation in the CLIL – Irish 

Pilot Project which will run during the 2023/2024 academic year, with on-site support 

being provided for teachers by a  Learning Leader from Oide (Gaeilge). 

3. The Principal, Deputy Principal and In-School Management Team will work to ensure 

that this CPD for teachers, transfers into positive learning outcomes for pupils’ learning. 

  



The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description  Example of descriptive terms 

 

Very Good  

Very good applies where the quality of the areas 
evaluated is of a very high standard. The very 
few areas for improvement that exist do not 
significantly impact on the overall quality of 
provision. For some schools in this category the 
quality of what is evaluated is outstanding and 
provides an example for other schools of 
exceptionally high standards of provision. 

Very good; of a very high 
quality; very effective practice; 
highly commendable; very 
successful; few areas for 
improvement; notable; of a very 
high standard. Excellent; 
outstanding; exceptionally high 
standard, with very significant 
strengths; exemplary 

 

 

Good 

Good applies where the strengths in the areas 
evaluated clearly outweigh the areas in need of 
improvement. The areas requiring improvement 
impact on the quality of pupils’ learning. The 
school needs to build on its strengths and take 
action to address the areas identified as requiring 
improvement in order to achieve a very good 
standard.  

Good; good quality; valuable; 
effective practice; competent; 
useful; commendable; good 
standard; some areas for 
improvement 

 

Satisfactory 

Satisfactory applies where the quality of provision 
is adequate. The strengths in what is being 
evaluated just outweigh the shortcomings. While 
the shortcomings do not have a significant 
negative impact they constrain the quality of the 
learning experiences and should be addressed in 
order to achieve a better standard. 

Satisfactory; adequate; 
appropriate provision although 
some possibilities for 
improvement exist; acceptable 
level of quality; improvement 
needed in some areas 

 

Fair 

Fair applies where, although there are some 
strengths in the areas evaluated, deficiencies or 
shortcomings that outweigh those strengths also 
exist. The school will have to address certain 
deficiencies without delay in order to ensure that 
provision is satisfactory or better. 

Fair; evident weaknesses that 
are impacting on pupils’ 
learning; less than satisfactory; 
experiencing difficulty; must 
improve in specified areas; 
action required to improve 

 

Weak 

Weak applies where there are serious 
deficiencies in the areas evaluated. Immediate 
and coordinated whole-school action is required 
to address the areas of concern. In some cases, 
the intervention of other agencies may be 
required to support improvements. 

Weak; unsatisfactory; 
insufficient; ineffective; poor; 
requiring significant change, 
development or improvement; 
experiencing significant 
difficulties;  
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